










Fordell School

Statement of Financial Position
As at 31 December  2022

2022 2022 2021

Notes Actual

Budget 

(Unaudited) Actual
$ $ $

Current Assets

Cash and Cash Equivalents 7 585,930         367,401         379,991         

Accounts Receivable 8 59,920           57,517           53,023           

GST Receivable -                 28,249           -                 

Prepayments 6,641             4,095             3,911             

Inventories 9 1,275             763                1,095             

Investments 10 -                 140,752         142,053         

653,766         598,777         580,073         

Current Liabilities

GST Payable 10,076           -                 9,962             

Accounts Payable 12 66,515           129,294         63,922           

Revenue Received in Advance 13 3,175             2,846             2,970             

Provision for Cyclical Maintenance 14 -                 1,658             -                 

Finance Lease Liability 15 4,551             3,902             2,632             

Funds held in Trust 16 1,233             1,233             1,233             

Funds held for Capital Works Projects 17 25,905           -                 -                 

111,455         138,933         80,719           

Working Capital Surplus/(Deficit) 542,311         459,844         499,354         

Non-current Assets

Property, Plant and Equipment 11 226,470         195,948         202,444         

Funds Held in Trust 13,339           13,339           13,339           

239,809         209,287         215,783         

Non-current Liabilities

Provision for Cyclical Maintenance 14 28,503           33,608           21,800           

Finance Lease Liability 15 8,151             1,328             1,981             

36,654           34,936           23,781           

Net Assets 745,466         634,195         691,356         

Equity 745,466         634,195         691,356         

The above Statement of Financial Position should be read in conjunction with the accompanying notes which form part of these 

financial statements.
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8. Accounts Receivable

2022 2022 2021

Actual

Budget 

(Unaudited) Actual

$ $ $

Receivables 2,686           -               714              

Banking Staffing Underuse 2,481           11,984         2,625           

Interest Receivable 172              348              380              

Teacher Salaries Grant Receivable 54,581         45,185         49,304         

59,920         57,517         53,023         

Receivables from Exchange Transactions 2,858           348              1,094           

Receivables from Non-Exchange Transactions 57,062         57,169         51,929         

59,920         57,517         53,023         

9. Inventories

2022 2022 2021

Actual

Budget 

(Unaudited) Actual

$ $ $

Uniform / Hats 1,275           763              1,095           

1,275           763              1,095           

10. Investments

The School's investment activities are classified as follows:

2022 2022 2021

Actual

Budget 

(Unaudited) Actual

$ $ $

Current Asset

Short-term Bank Deposits -               140,752       142,053       

Total Investments -               140,752       142,053       
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF FORDELL SCHOOL FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2022 

 
 
The Auditor-General is the auditor of Fordell School (the School). The Auditor-General has 
appointed me, Mark Fraser using the staff and resources of Silks Audit Chartered Accountants 
Limited, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 20, that comprise the 
statement of financial position  as at 31 December 2022, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 
 
o comply with generally accepted accounting practice in New Zealand in accordance 

with with Tier 2 PBE Accounting Standards (PBE IPSAS) Reduced Disclosure 
Regime 

 
Our audit was completed on 18 May 2023. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 

-21- 
 



 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand. The 
Board of Trustees is responsible for such internal control as it determines is necessary to enable 
it to prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic 
alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
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 We identify and assess the risks of material misstatement of the financial statements, 

whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting 

by the Board and, based on the audit evidence obtained, whether a material uncertainty 
exists related to events or conditions that may cast significant doubt on the School’s ability 
to continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing 
of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
The Board is responsible for the other information. The other information comprises Statement of 
Financial Responsibility, Board of Trustees schedule included under the School Directory page 
and the Analysis of Variance, but does not include the financial statements, Kiwisport statement 
and Personnel Policy Compliance statement included as appendices, and our auditor’s report 
thereon. 
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Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1: International Code of Ethics for Assurance Practitioners 
issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
 
Mark Fraser 
Silks Audit Chartered Accountants Ltd 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2022 

The following questions address key aspects of compliance with a good employer 
policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

We have followed our EEO Policy 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

We have ensured that all employees and applicants for 
employment at Fordell School are treated according to 
their skills, qualifications, abilities and aptitude in fulfilling 
the requirements of the position, regardless of gender, 
age, ethnic or cultural backgrounds, nationality, religion, 
sexual orientation, family responsibilities, disability or 
illness, whether they work part of full time.  

As part of our Policy we have an EEO plan. 

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 

  

The Board appoint an employment panel which ensures 
that bias does not occur.  

How are you recognising, 

- The aims and 
aspirations of Maori,  

- The employment 
requirements of Maori, 
and  

- Greater involvement of 
Maori in the Education 
service? 

We communicate and consult with our community via a 
number of different platforms.   

The Board review data and use this as part of our future 
planning and goal/target setting.  

How have you enhanced the 
abilities of individual 
employees? 

By providing professional development, leadership 
opportunities and using the Professional Growth Cycle as 
a tool to support growth.  

How are you recognising the 
employment requirements of 
women? 

By ensuring they are supported in their roles and 
following collective agreements. 

How are you recognising the 
employment requirements of 
persons with disabilities? 

By ensuring they are supported in their roles and 
following collective agreements. 

  

Good employer policies should include provisions for an Equal Employment Opportunities 
(EEO) programme/policy . The Ministry of Education monitors these policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 



Do you operate an EEO programme/policy?  Yes   

Has this policy or programme been made available to staff?  Yes   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

 Yes    

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes   

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 Yes   

Does your EEO programme/policy set priorities and objectives?  Yes    
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Fordell School Statement of Variance 
School:  Fordell School School Number:  2357 
Fordell School LITERACY Annual Target 2022 

STRATEGIC GOAL 

Rich Curriculum 
Fordell School will provide rich, child centred 
learning opportunities through a curriculum founded 
on empowering students. (Rich literacy and 
numeracy, integrated learning, sporting and cultural 
experiences).

CURRICULUM 
AREA 

Literacy/English 
Reading and Writing 

ANNUAL GOAL To accelerate the achievement of learners in Literacy against their expected level. 
ACHIEVEMENT 
TARGET 

Fordell School aims for the highest education standards for all our students and expects students to achieve in all 
curriculum areas. We will focus on our target groups while maintaining high standards. 

READING: To accelerate the progress of Māori Boys, Māori Girls and Boys in Reading. 
With a focus on identified students who have not made enough progress. 

WRITING: To accelerate the progress of Māori Boys, Māori Girls and Boys in Writing. 
With a focus on identified students who have not made enough progress/regressed 

BASELINE DATA 
Analysis of the school-wide 2021 data in December showed that Fordell School students had continued to make progress, however Māori Boys, Māori 
Girls and Boys is an area that we need to continue to focus on progressing – we are just starting to see the shifts and the decision was made to continue 
with this focus in order to see more progress in shifts in these identified students. 

Fordell School READING data:  BASELINE DATA END OF 2021 

READING 
- 79% of all students achieving AT and ABOVE
- 21% of all students achieving BELOW
- 73% of all Māori achieving AT and ABOVE
- 27% of all Māori achieving BELOW
- 79% of all Boys achieving AT and ABOVE
- 21 % of all Boys achieving BELOW
- Year 2, 6, 7, and 8 have the largest numbers in the
BELOW expected levels at this point in time, this is an area
for us to investigate and monitor in 2022.

In 2022: 
- Focus on boys who are not achieving at the same rate as girls. 
- Focus on Māori students (boys and girls) who are achieving below that of their peers.
- Focus on students who have not made enough progress (not just a focus on the BELOWS)

FORDELL SCHOOL WRITING data:  BASELINE DATA END OF 2021 

WRITING 
- 73% of all students achieving AT and ABOVE
- 27% of all students achieving BELOW
- 60% of all Māori achieving AT and ABOVE
- 40% of all Māori achieving BELOW
- 68% of all Boys achieving AT and ABOVE
- 32% of all Boys achieving BELOW
- 2021 Year 4, 6, and 7 have the largest group with -
BELOW students, this is an area to further investigate at
the start of 2022 and monitor.

In 2022: 
- Focus on accelerating Māori students (boys and girls). 
- Focus on accelerating Boys.
- Focus on any other 2021 identified students that have not made enough progress (not just a focus on the BELOWS). 

2021End of Year - READING 
BELOW AT ABOVE 

All Students 21% 50% 29% 
Maori Students 27% 53% 20% 

All Boys 21% 55% 24% 
All Girls 19% 45% 36% 

Maori Boys 27% 53% 20% 
Maori Girls 27% 53% 20% 

2021 End of Year - WRITING 
BELOW AT ABOVE 

All Students 27% 47% 26% 
Maori Students 40% 50% 10% 

All Boys 32% 53% 15% 
All Girls 21% 40% 39% 

Maori Boys 40% 60% 0% 
Maori Girls 40% 40% 20% 
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ACTIONS EXPECTED OUTCOMES 

• Review end of 2021 assessment data and start of 2022 assessment,
determining the particular learning needs of target students/cohort.

• Students flexi grouped according to learning needs/area to focus (not
necessary ability). 

• Use knowledge of Māori having success being Māori – look at
developing a MASAM Framework (Māori Achieving Success as Māori).

• Evaluate and revise Fordell School Curriculum Document.
• To strengthen Whanau partnerships through consultation and sharing

information about strategies and plans for raising Māori achievement
and success across Fordell School – this is part of our Takatini Goal
Whānau Engagement.

• Build teacher knowledge and pedagogy around what an effective
literacy (reading and writing) programmes looks like/includes,
especially that of being Rich Curriculum and explicit teaching of
targeted learning needs.

• Build teacher knowledge/pedagogy around ‘best practise’ of
teaching literacy – all staff to attend 2022 PD Structured Literacy (we
have been accepted into this PD). 

• Attend any other available PD that supports this target, and use new
learning to enhance reading teaching and learning.

• Visit other teachers/schools to observe effective teaching of literacy
programmes. 

• Effectively teach students how to use the text to support their
responses, locate information. 

• Teach students how to elaborate on their writing ideas, adding more
than one idea/information. 

• Use information that is gained through using the Curriculum Progress
Framework and tool. 

• Teach students the different structures and purpose for different
styles/genres of writing.

• Teach students to be reflective in their learning – developing
metacognition.

• Provide additional Teacher Aide support hours
• Online resources, apps, programmes and other resources to support

teaching and learning in literacy.
• Time 1 and Time 2 achievement shared with Board and students,

showing shifts/progress.
• Termly reporting to Board of target students showing progress. 
• Teachers using data ongoing to identify learning needs and progress. 
• Regular Monitoring Meetings as a whole staff – collaboratively

planning and designing programmes to meet the needs of learners.
• Work with parents/whānau around ways to further support learning at

home. 
• Apply to RTLB, RTLit, Learning Support as required.
• Provide a variety of resources to motivate and engage students. 
• Use of WALTS and SC with students so that they know what they are

learning and the steps needed, students active in this process and
being self-reflective.

• Class learning plans include target learners, next steps and
reflections. 

• Use of FS Learning Muscles 4Rs to promote learning.
• Reading Together Programme to be offered to families in 2022. 
• Promote sharing of successes – with home and other staff.

PACT – using knowledge of the curriculum framework to make
evidence based decisions about where a learner is at.

READING 
• Identified students will be making accelerated progress towards

achieving AT and ABOVE their expected levels as illustrated in the
New Zealand Curriculum.

• Increased in % of AT and ABOVE students.
• Increase marks in asTTle Reading, STAR, running records, progress

shown in PACT.
• Increase in boys achieving AT and ABOVE expected levels.
• Increase in Māori students (boys and girls) achieving AT and ABOVE

expected levels. 
• Through rich curriculum an increase in the enjoyment and

recognising the benefits of being a reader. 
• Whānau/families involved in their children’s learning – what does

success look like – part of Graduate Profile.
• FS Curriculum Document reflects success for Māori Learners.
• Teachers have knowledge and skills in teaching using the “structured

literacy” approach that benefits all students but is essential for
struggling and dyslexic learners.

WRITING 
• Identified students making accelerated progress towards achieving

AT and ABOVE their expected levels as illustrated in the New Zealand
Curriculum.

• Increased in % of Māori students (boys and girls) in AT and ABOVE
levels for their expectation.

• Increase in Boys achieving AT and ABOVE expected levels.
• Increase in all students achieving AT and ABOVE expected levels.
• Through rich curriculum an increase in the enjoyment and

recognising the benefits of being a writer, seeing the links between
reading and writing. 

• Students experiencing success in writing across the curriculum.
• Increase marks in e-asTTle Writing.
• Progress can be seen in their independent writing/writing books. 
• Spelling knowledge is increased, accurate use of spelling – using

knowledge of spelling rules/codes.
• Whānau/families involved in their children’s learning – what does

success look like – part of Graduate Profile.
• FS Curriculum Document reflects success for Maori Learners.
• Teachers have knowledge and skills in teaching using the “structured

literacy” approach that benefits all students but is essential for
struggling and dyslexic learners.
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ACHIEVED OUTCOMES (What did we do?  What happened?  Why did it happen?) 
Fordell School identified a group of students needing further intervention beyond the Tier 1/usual classroom literacy programme.  These students have 
been identified as not working at their current level of expectations, in some cases students are BELOW (1 year), WELL BELOW (more than 2 years) their 
current level of expectation, or students that are sitting on the cusp of BELOW/AT AT/ABOVE who teachers feel should be achieving at a higher level. 

Teachers have interrogated data breaking it down into strengths and areas requiring focus.  Alongside this teacher use students’ interests, family 
supports/links, support from peers and colleagues.  With all this information teachers have designed and modified programmes to support students in 
making progress towards achieving at and beyond expected levels.  

To be able to better monitor these identified students in 2021 we designed a way to report on the progress for identified students under our Fordell 
School Targets.  By using this way of monitoring teachers have made a judgement based on student progress using their evidence of the student’s 
learning and robust discussions amongst staff.  We can see how the rate of progress is impacting their overall move towards expected levels or even 
above expected levels.  As some of our identified target students are not BELOW but AT and we feel they should be ABOVE expected levels.  

The key used to track and monitor progress: 
Some Progress Some progress 

Some progress has been made but not at the expected rate of 1 year.  The student has made less than one year progress. 

Expected 
Progress 

Expected progress 
The student has made 1 year progress.  1 year progress is the expected amount of progress for normal progressing students. 

Accelerated 
Progress 

Accelerated progress 
Accelerated progress is when a student’s progress is noticeably faster than might otherwise have been expected. The student has 
made more than a year’s progress in a year.  This  is considered accelerated progress. 

Students are tracked and monitored through their interventions and a judgement has been made on their progress; some progress, expected progress, 
accelerated progress.  Our aim is for students to be having accelerated progress, with this type of progress we are then able to close the gap for them to 
“catch up” and reach their expected level for their age/learning and beyond.  If a student is BELOW expected levels this may not happen in a year 
(dependent on how far below a student is), but with the commitment of staff we can do this over a period of time.  Therefore, it is important that at Fordell 
School we all understand and know all of our learners.  Students that are not making enough progress may require outside intervention/support (Tier 3), 
which is applied for.  

TARGET: READING 
READING: To accelerate the progress of Māori Boys, Māori Girls, and Boys in Reading. 

With a focus on identified students who have not made enough progress. 

Overall Picture of Identified Target Student’s Achievement Against Expected Levels 

 Time 1 BELOW AT ABOVE 
All Students 26 11 0 

37 students have been identified to target for 2022.  14 Māori, 8 Māori Boys, 6 Māori Girls, and 31 Boys. 
At Time 2: 
- 51% (19 students) are BELOW.  This was 70% (26 students) at Time 1.
- 49% (17 students) are AT. This was 30% (11 Students) at Time 1.
- 7 students have shifted from BELOW into their expected level for AT

Time 2 BELOW AT ABOVE 
All Students 19 18 0 

BELOW
70%

AT
30%

ABOVE
0%

2022 Target Students Achievement -
Reading Time 1

BELOW
51%

AT
49%

ABOVE
0%

2022 Target Students Achievement -
Reading Time 2
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Tracking Progress Time 1 to Time 2 - All Identified Students in Reading 

READING 
Targets 

Some Progress Expected Progress Accelerated 
Progress 

Time 1 Time 2 Time 1 Time 2 Time 1 Time 2 
Numbers 7 2 16 25 14 10 
Percentage 19% 5% 43% 68% 38% 27% 

Students Broken into Reading Target Groups – comparing Time 1 to Time 2 

Some Progress Expected Progress Accelerated 
Progress 

Time 1 Time 2 Time 1 Time 2 Time 1 Time 2 
ALL MĀORI 2 1 7 9 5 4 
MĀORI BOYS 1 0 4 6 3 2 
MĀORI GIRLS 1 1 4 3 3 2 
ALL BOYS 6 1 13 22 12 8 

Some 
Progress

19%

Expected 
Progress

43%

Accelerated 
Progress

38%

2022 Time 1 Monitoring Reading Target - ALL

Some 
Progress

5%

Expected 
Progress

68%

Accelerated 
Progress

27%

2022 Time 2 Monitoring Reading Target - ALL

Some 
Progress

14%

Expected 
Progress

50%

Accelerated 
Progress

36%

2022 Time 1  Monitoring Reading Target 
ALL MĀORI

Some 
Progress

7%

Expected 
Progress

64%

Accelerated 
Progress

29%

2022 Time 2 Monitoring Reading Target
ALL MĀORI
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We can we see at this point in time that the majority of our reading target students are making expected and accelerated 
progress 95%.  When we see the numbers increasing in the Some Progress area we investigate further to see what is 
happening for that student. However, the data here is showing us that we only have 2 students who have stayed in Some 
Progress with 5 students shifting into Expected Progress.  We know that students will often make spurts of progress – the 
concern is when they sit in Some Progress continuously all year, making the gap to their expected levels even bigger.

The Māori picture is 93% of students making Expected and Accelerated progress. There has been a decrease in Some 
Progress going from 14% to 7% (1 student shifting). A pleasing thing to note is at Time 2, 5 Boys have shifted from Some 
Progress. Overall, this shows that learning progress is happening for our targeted students towards closing the gap or 
have closed the gap to meet their expected levels they should be working at.  

Attendance – Reading Target Students 
(This is an identified variable that can impact progress) 

This is something we started monitoring as part of our targets – to see if this is impacting progress for some students, 
especially as our Takatini goal is Whānau Engagement.  Part of this has been engaging with families/whānau and openly 
sharing and discussing attendance numbers and pattern throughout the year. This shows attendance in Time 1 was 49% of 
this cohort attending more than 85% has increased in Time 2 to 60% attending more than 85%. 

Time 2 
Attendance <69% 70-84% 85-94% 95-100%
Number of 
Students 2 13 18 4 

Time 1 
Attendance <69% 70-84% 85-94% 95-100%
   Number of 

Students 2 17 13 5 

1
4

31 3 2
0

5

Some Progress Expected Progress Accelerated Progress

2022 Time 1 Monitoring Reading Target
Māori Boys and Girls

MĀORI BOYS MĀORI GIRLS

0 6 21 3 2
0

5

10

Some Progress Expected Progress Accelerated Progress

2022 Time 2 Monitoring Reading Target 
Māori Boys and Girls

MĀORI BOYS MĀORI GIRLS

7 2 1 1 6

16

7 4 3

1314

5 3 2

12

0

5

10

15

20

ALL
STUDENTS

 ALL MĀORI MĀORI BOYS MĀORI
GIRLS

BOYS

2022 Time 1 Monitoring of Target: READING
All Groups

Some Progress Expected Progress Accelerated Progress

2 1 0 1 1

25

9 6 3

22

10 4 2 2 8
0

10

20

30

ALL
STUDENTS

 ALL MĀORI MĀORI
BOYS

MĀORI
GIRLS

BOYS

2022 Time 2 Monitoring of Target: READING
All Groups

Some Progress Expected Progress Accelerated Progress

<69%
5%

70-84%
46%85-94%

35%

95-100%
14%

2022 Target Students Attendance - READING Time 1

<69%
5%

70-84%
35%

85-94%
49%

95-100%
11%

2022 Target Students Attendance - READING Time 2
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TARGET: WRITING
WRITING: To accelerate the progress of Māori Boys, Māori Girls and Boys in Writing. 

With a focus on identified students who have not made enough progress/regressed 

Overall Picture of Identified Target Student’s Achievement Against Expected Levels 

TIME 1 BELOW AT ABOVE 

ALL STUDENTS 36 6 0 

42 students have been identified for this target for 2022.  12 Māori, 7 Māori Boys, 5 Māori Girls, and 35 Boys. 
At Time 2: 
- 64% (27 students) are BELOW.  At Time this was 86% (36 students) BELOW.
- 36% (15 students) are AT.  At Time 1 this was 14% (6 students) AT.
- 9 students have shifted from BELOW into their expected level for AT.

Tracking Progress Time 1 to Time 2 - All Identified Students in Writing 

 TIME 2 BELOW AT ABOVE 

ALL STUDENTS 27 15 0 

WRITING 
Targets 

Some Progress Expected Progress Accelerated 
Progress 

Time 1 Time 2 Time 1 Time 2 Time 1 Time 2 
Numbers 11 7 18 26 13 9 
Percentage 26% 17% 43% 63% 31% 21% 

Students Broken into Writing Target Groups – comparing Time 1 to Time 2 

Some Progress Expected Progress Accelerated 
Progress 

Time 1 Time 2 Time 1 Time 2 Time 1 Time 2 
ALL MĀORI 3 1 5 8 4 3 
MĀORI BOYS 2 0 3 5 2 2 
MĀORI GIRLS 1 1 2 3 2 1 
ALL BOYS 9 6 15 21 11 8 

BELOW
86%

AT
14%

ABOVE
0%

2022 Target Students Achievement -
WRITING  Time 1

BELOW
64%

AT
36%

ABOVE
0%

2022 Target Students Achievment -
WRITING Time 2
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At this point we can see 83% of our writing target students are making Expected and Accelerated progress, compared to 
74% in Time 1.  We can see the numbers in the Some Progress has decreased with the Expected Progress increasing. The 
concern is the 7 students who have remained in the Some Progress.   

The Māori picture is 92% of students making Expected and Accelerated Progress.  There has been a decrease from 25% to 
8% in the Some Progress.  Overall, this shows that learning progress is happening for targeted students towards closing 
the gap or have closed the gap to meet their expected levels they should be working at. 

Attendance – Writing Target Students 
(This is an identified variable that can impact progress. Under Reading this is described)) 

What did we do?  What happened?  Why did it happen?  
• 2022 staff reviewed the end of year 2021 assessment data and the start of 2022 assessment data.  This identified learning needs of

all students and identified students to target and areas to focus.  With a combination of explicit teaching and continuous monitoring
of students kept their progress to the forefront – again being a small school we can easily support each other because we know all
the students and their learning.

• Teaching staff continued to build their knowledge around the “structured literacy” approach with the support from the Resource
Teaching for Literacy (RTLB) Professional Development.  These workshops in Structured Literacy have been attended by all staff.

• As our Achievement Goal as part of Takatini we have continued to look at ways we can better engage with our families/whānau.  We
reviewed how we were engaging with families and further refined these interactions.

• The platform Seesaw has been used throughout the school and the changed format for Mid-Year Student Conferences.  Mid-Year
Conferences are not only a sharing and celebrating successes but planning together goals for the second half of 2022 and how
home and school work together in achieving these.

• With our continued larger roll, it has meant extra staffing numbers, which has enabled teachers to attend Professional Development
and visit other schools/colleagues.

Internal Interventions (Tier 2)
Decodable Text and Teaching the Code Spelling 

The journey into the use of Structured Literacy through using decodable texts with our 5 year olds started in 2020 with the Fordell 
School Lead Literacy Teacher inquiring into it and trialling parts.  By 2022 all staff have been part of Structured Literacy training through 
the Professional Development offered by RTLB and also by attending other Structured Literacy Professional Development.  This has 
meant a shift from one approach to teaching literacy to a more focused and structured approach.  All junior students are starting with 
the structured literacy approach and when they get to stage 7 they transition to the reading colour band, this transition happens during 
year 2.   For further up the school the structured literacy approach has been used for identified and targeted students who we can see 
are missing these foundations. 

Explicit Teaching 
Staff continue to use their knowledge and skills in planning programmes that are created around students’ learning needs.  Teachers 
then explicitly teach what a student needs to learn/know in order to have success and make progress.  Teachers use deliberate acts and 
knowledge of strategies to meet these needs – often working collaboratively across the school to brainstorm effective ways and 
approaches for certain students.  PaCT Professional Development finished in June, this has been valuable in providing teachers with the 

Time 2 
Attendance <69% 70-84% 85-94% 95-100%
Number of 
Students 3 12 21 6 

Time 1 
Attendance <69% 70-84% 85-94% 95-100%
   Number of 

Students 2 16 18 6 

<69%
5%

70-84%
38%

85-94%
43%

95-100%
14%

2022 Target Students Attendance WRITING Time 1

<69%
7%

70-84%
29%

85-94%
50%

95-100%
14%

2022 Target Students Attendance WRITING Time 2
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tools to not only have a base to moderate their judgements about whether a student is AT their expected levels but also provides the 
steps/skills needed – it could be the missing step/skill that is holding a student back. 

Whanau Engagement and Empowerment 
Staff have an understanding and that an important factor that promotes success and acceleration in our students is whanaui/family 
engagement and student empowerment.  This aligns with our Takatini achievement goal of “Whanau Engagement”.  We have reviewed 
our ways of engaging with our families and working on the mantra of “the power of three – home, school and student”.  Due to our 
efforts with engaging our families and supporting them in supporting their students and using their knowledge of their children we have 
increased engagement in learning.  This is showing through our higher than national levels of school attendance – we are currently 
sitting around 88% across the school.  We have seen increased attendance for our identified target students.  

The programme Reading Together was offered to all families again this year.  With all staff making contact with families offering this 
valuable programme of 3 workshops (it is not just a programme for target learners but all learners benefit from their families taking 
part).  Unfortunately out of our 90 families only 1 family took this up.   

Teacher Aide Hours 
The 2022 budget included hours specifically targeted to meet learning needs of identified students.  Due to us taking part in the 
Professional Development run by RTLB we have been unable to apply for literacy help therefore this has meant less funding to employ 
teacher aides to support learning programmes.  Therefore the Board have funded extra hours.   During 2022 we have employed 3 
Teacher Aides – therefore reaching more students.  Programmes have been targeted at: speech, targeted programmes set up by 
SENCO and Class teachers to meet identified needs for students.  

External Interventions – Tier 3 
The SENCO team meets regularly and discusses students that are at risk or a concern.  Where needed an application to an outside 
intervention group is made e.g., Resource Teacher for Literacy (RTLiT) and Resource Teacher for Learning and Behaviours (RTLB), 
Children, Adolescence Mental Health (CAMHS), Public Health Nurse.  The Fordell SENCO team is made up of:  Principal, SENCO 
teacher, RTLB liaison, Learning Support Liaison and anyone else we need to be part of this meeting.   

SENCO Register for 2022 
As noted above during 2022 we have been unable to refer students for literacy needs to RTLB, therefore there have been no Tier 3 
interventions for these students during 2022 – this is a variable that could have further assisted their progress if it had been available. 

EVALUATION  (Where to next?) 

Conclusion and Next Steps for 2023 
We have seen a shift in our target areas but still recognise this is an area that continues to need time.  Through our progress reporting 
we can see progress is being made towards these students closing the gap and learning at their expected levels and a shift in those 
identified as should be achieving above expected levels.  Despite the progress some students have made not all identified students 
shifted enough to get into expected areas or above expected areas.  

Identified students will continue to be monitored into 2023, just as some have continued to be for a number of years.  We will continue 
to focus on accelerating all students and looking at ways to adapt and change so that we can maximise learning.  Staff will continue to 
discuss, challenge, visit each other’s rooms and other schools; investigating different approaches and practises that are shown to be 
affective in accelerating students.   

Where possible we will continue to apply for outside interventions.  

Budget for resources and Teacher Aide hours in the 2023 budget so that we can continue to have targeted programmes for learners. 

An idea from staff was that instead of splitting these students into Reading and Writing targets they should be under just Literacy, 
covering both reading and writing as this is something that has been highlighted from the Professional Development this year – reading 
and writing go together:  Readers are Writers, and Writers are Readers.  The next level down would be staff inquiring in which literacy 
demand is the area to focus.  

It has also been observed that building up student’s resilience would benefit approaches to learning when it is challenging/new.  This 
will likely form part of the 2023 Fordell School Target.  
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Fordell School Annual Targets 2022 
Fordell School WELLBEING Annual Target 2022 

STRATEGIC GOAL 

Wellbeing 
Fordell School will provide an environment where 
every learner/akonga feels safe (physically and 
emotionally), appreciated and included for who they 
are, including their identity, language and culture, 
and learning needs. 

CURRICULUM 
AREA HEALTH/ALL AREAS 

ANNUAL GOAL To lift the wellbeing of all students at Fordell School. 
ACHIEVEMENT 
TARGET 

Fordell School provides a physically and emotionally safe environment for all students so that they 
can experience success in all that they do.   

To grow the social emotional wellbeing of our students through PB4L, Cultural 
Responsiveness and Restorative Practise.  

BASELINE DATA ACTIONS EXPECTED OUTCOMES 
- Surveys and Voice:

Results from survey’s shows
we still have areas to focus 
and maintain. 

- Baseline data from PB4L (using
PB4L tools).

- Due to COVID disruptions we
are still embedding Tier 2
interventions, ensuring we have
well set up programmes to
support Tier 2 students.

- Teacher anecdotal notes: 
Teachers continue to put new
strategies and skills into 
practise.  Further practise is 
required so that these 
become embedded in our 
practise.  

- Data from PB4L showed we are
on the right track with: values,
being welcoming, have a safe
and inclusive environment, we
are relational, consistent in
dealing with issues and
problems, students know their
voice is important

- Areas for us to embed and
grow:

- Investigate different ways for
students to share their
view/perspective of situations.
Support families further in
using strategies at home, use
of pro-active programmes and
tools like Circle Time, Zones of
Regulation, Growth Mindset

• Continue to build on home/school relationships – regular
contacts made with families (not just the ones we see often
at school). 

• Look at new ways of engaging with whānau/families.
• To strengthen Whanau partnerships through consultation

and sharing information about strategies and plans for
raising Maori achievement and success across Fordell
School.

• Monitor Cultural Responsiveness knowledge, revisit with all
staff our knowledge and understanding.

• Set up Tier 2 interventions and programmes learnt through
PB4L (Positive Behaviour for Learning). 

• PB4L / RP team to attend all training workshops. 
• PB4L / RP team to lead the implementation at Fordell

School.
• Collect data and use this to inform choices – using Fordell

School PB4L site. (ensure all staff are trained in this)
• Reinforce expectations for areas around Fordell School

using our Values, reward system – evaluate how effective
this is.

• All staff to be consistent with expectations.
• Consistent language is used – Values and Learning Muscles.
• Continue with building relationships with our local iwi.
• Use the school wide reward system to promote positive

choices – in and out of class (values slips and value jar).
• Implement strategies that were learnt through Restorative

Practise training: e.g., Circle Time, New Comers Club,
Social Skills Club, etc

• Develop an understanding of Growth Mindset – students
understand and value what this is, the importance of
believing in yourself.  Instead of I can’t do this it becomes “I
can’t do this YET”.

• Develop and use the programme of Zones of Regulation
and Learning Pit/Zone.

• Whole school successful in the
implementation of PB4L and RP.

• Whole school consistent in building
student social and emotional
capability.

• Consistent use of shared language
– using the school values as our
cornerstones.

• Students are confident in their
wellbeing/sense of belonging –
resilience is grown.

• Māori achieving success as Māori.
• Māori (boys and girls) achievement

is accelerated. 
• Boys achievement is accelerated.
• Increased % of AT and ABOVE

expectations. 
• Relationships – students: peer to

peer, student to teacher, and home
/ school are strengthened. 

ACHIEVED OUTCOMES (What did we do?  What happened?  Why did it happen?) 

Outcomes:  We have continued to score well in our outside monitoring of how we are tracking with Positive Behaviour for Learning 
and how sustainable it is at Fordell School.  Because we see Positive Behaviour for Learning and Restorative Practise is just what we 
do here it continues to be a whole school commitment.  With the added value of the Professional Development in Restorative 
Practise undertaken in 2021 this has further strengthened relationships between students, staff and families/whānau.   

What did we do?  What happened?  Why did it happen? 
• 2022 saw staff reviewing all Setting Lesson Plans – this has ensured we are consistent in our approach of teaching and rewarding

expected behaviours in different settings (both on school site and off).  We value the importance of consistency therefore it was
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valuable for all staff being part of the reviewing process, with staff also taking these back to students and gathering their 
feedback too.  As these lesson plans have been updated so has our overall Behaviour/Expectation Matrix.   

• We started the year with going over what we had learnt during the 2021 Restorative Practise Professional Development.  This
enabled and reminded staff the importance of incorporating this into their daily class programmes and routines.

• During 2022 we invested time to setting up robust Tier 2 interventions and a process for selecting students who require more
than just the usual classroom programme.

- Check in Check Out
- Check and Connect
- New Comers Club
- Growing Leaders Club
- Academic Club (catering for students requiring extra help and also groups who need more challenge – our ABOVE students.

We have seen a change in students that have been part of interventions. These changes are noticed through our PB4L Data
collection and that of student achievement.

• Fordell School likes to align to the term “ambulance at the top of the cliff”, this means that time is putting into building and
strengthening relationships with both students and their families.  Celebrations of successes is a large part of what we do at
Fordell School.  With these strong connections and relationships with our families we can then work together when
issues/concerns arise.

• 2022 saw Fordell School shift away from using the usual recognised SWIS programme for tracking behaviour.  We had a parent
design our own PB4L for Fordell School platform to use.  This has been fantastic as it is designed to match our school and our
settings.  We continue to track data using this information – sharing it twice termly with all staff.  By doing this it ensures we are
all consistent in what our identified areas to focus on are.  This data has also been valuable in supporting any applications to a
Tier 3 (outside) intervention like RTLB or Learning Support.

• The SENCO team meets twice termly and discusses students that are at risk or a concern.  Where needed an application to an
outside intervention group is made e.g., Resource Teacher for Learning and Behaviours (RTLB), Children, Adolescence Mental
Health (CAMHS), Public Health Nurse.  The Fordell SENCO team is made up of:  Principal, SENCO teacher, RTLB liaison,
Learning Support Liaison and anyone else we invite to be part of this meeting. SENCO looks at both academic and wellbeing of
students.

SENCO Register for 2022 (under Wellbeing) 
During 2022 5 applications (under behavioural) to RTLB have been submitted.  2 have been allocated, 2 are on the wait list and 1 is 
still sitting in the processing.  This year it has been longer waits for applications – this has been due to outside factors. The Ministry of 
Education Learning Support Teacher has been a valuable source of knowledge and help this year, with often attending 
brainstorming meetings to support teachers with new ideas and approaches.   

EVALUATION  (Where to next for 2023?) 
2022 has seen Fordell School continue to grow the systems and practises they have put in place – always looking at ways to review and make things 
better.  Our ultimate goal is to have students who are matching and exceeding the Fordell School Graduate Profile.  All that we do is centred around 
our Values (School Expectations) and our Learning Muscles (Key Competencies) – as we believe these are the foundation that set students up for 
learning.   
Looking ahead to 2023: 
• Investigate and use different ways for students to share their view/perspective of situations.  The gathering of “stories” that we were part of in

2021.  We did not get to this during 2022 but would like to next year.
• Gather more voice, especially that of our past students and families – learning what we did well in preparing them and what we can do to better

prepare our students for their next step into secondary education.
• Continue offering workshops and fun events where we can support families to use school strategies at home.
• Continue evaluating and updating the Graduate Profile.
• We will have new staff and families joining Fordell School in 2023 – they will be part of the New Comers Club.
• Visit other PB4L and RP schools to see how they operate.
• Investigate whether we can get whole school Professional Development in Mana Potential.  Two staff have been part of a one day of this and

found it invaluable.
• Staff to attend Pause, Breathe, Smile PD in 2023
• As noted Resilience is an area to grow and develop at Fordell School.
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2022 
Fordell School 

Evaluation 
of 

Strategic Goals 
o Strategic Goal 1:  Rich Curriculum

Fordell School will provide rich, child centered learning opportunities through a curriculum founded on 
empowering students.  (Rich literacy and mathematics, integrated learning, sporting and cultural 

experiences) 
o Strategic Goal 2:  Wellbeing

Fordell School will provide an environment where every learner/ākonga feels safe (physically and 
emotionally), appreciated and included for who they are, including identity, language, culture, and learning 

needs. 
o Strategic Goal 3:  Kaitiakitanga

Fordell School will be effectively and strategically governed and managed in order to grow achievement, 
wellbeing and environment for the school community.  

This also makes a part of our 2022 Analysis of Variance and our 2022 Annual Report. 
 Both are submitted to the Ministry of Education 
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Strategic Goal 1 –Rich Curriculum 
LINKS TO STRATEGIC PLAN AND GOALS 

Fordell School will provide rich, child centered learning opportunities through a curriculum founded on 
empowering students.  (Rich literacy and mathematics, integrated learning, sporting and cultural 

experiences) 
2022 Actions 

SG 1: 
 Rich Curriculum 

Achieved Outcome – 
What did we do? – UP TO HERE! 

End of Year Evaluation - 
Where to Next? 

Strengthen quality inquiry 
processes to ensure deep 
understandings of our 
learners are developed, 
barriers and limitations are 
identified. Collaborative 
problem-solving sessions 
occur regularly to provide 
strategies that support the 
needs of all our learners. 

At the start of the year the tools that are used to collect information and show 
progressed were reviewed, with changes made to ensure that teachers are getting 
the right information to support their teaching and learning programmes.   

Staff have collectively problem solved strategies and implemented programmes 
that meet a student’s needs.  By working collectively together it has supported a 
teacher with different strategies to try when progress is not happening or not 
happening an expected or accelerated rate.  It sits well with our Fordell slogan that 
these are all our students not just that teachers.  We all know all students and are in 
this together.  

Close monitoring of students has continued.  With staff again monitoring targets 
each term.  The Class Learning and Wellbeing Plan has been updated to match 
this.  

Therefore class teaching and learning programmes are maximising all learning 
opportunities so that students are making progress.   

With the PD staff have attended it has supported their confidence in using the 
structured literacy approaches in their classrooms.  From the PaCT PD it has 
strengthened teacher’s confidence in making an overall judgement about where a 
child is sitting in relation to the expected levels for their age.  PaCT also has broken 
down the steps so teachers feel more confident in ensuring their programmes are 
not leaving gaps in a student’s learning.  

Data will continue to be used to inform:  
- future planning (school goals and
targets). 
- families/whanau of student progress in all
learning areas and their wellbeing. 
- inform teachers of student learning 
needs and next steps in their learning. 

Continue with monitoring targets as this 
has shown valuable in keeping this at our 
forefront and informing how a child is 
progressing.  

Continue with working collaboratively to 
ensure that we are doing the best for our 
students.   

All staff involved in the 
Professional Growth Cycle 
model that is linked to 
Strategic Goals and 
targets/priorities.  

2021 was spent around developing a Professional Growth Cycle for teachers.  A 
shared understanding at what this looks like for us at  Fordell School was created, 
as per requirements.  2022 has seen staff involved in the Fordell School 
Professional Growth Cycle with their goals being kept at the forefront with many 
opportunities and time put aside for these professional discussions to happen.  
Staff have kept their own reflections on what is working well and where to next.  
Before the end of the year each staff member will have a Professional Growth Cycle 
Annual Summary Report completed.     

We will gather feedback from staff about 
what has worked well and areas that could 
be further strengthened, esp as this is our 
first year using this type of appraisal 
model.    

Learning programmes 
show evidence of multi-
dimensional approaches to 
ensure that every learner is 
engaged in learning 
programmes, which are 
specific to their needs.  This 
is evident through 
academic, social and 
emotional needs being 
identified, and catered for 
in a planned and deliberate 
way. 

 Through a variety of PD this year staff have become confident that their teaching 
and learning programmes are meeting the needs of all learners.  Evidence of 
success has FS- PB4L site.  Where progress is not happening or issues are 
continuing to arise staff have made applications to Tier 3 Professional Interventions 
(RTLB – learning and behaviour, and Learning Support).  
Families have been also an important part of supporting students’ progress and 
staff have made every effort to keep families informed and engaged in their child’s 
learning and progress.  This year we have looked at different ways to engage with 
families and not just the formal ways.  We have found that often through our 
informal get togethers barriers can be removed.  

Continue with this action for 2022 as it is 
an important part of ensuring that we are 
meeting the needs of all students so that 
they can make progress in all areas of 
learning – that of both academic and social 
emotional.  

Fordell School Graduate 
Profile is linked to 
everything. 

The Fordell Graduate Profile has been used alongside teachers designing and 
creating their programmes.  Students know about the Learning Muscles and are 
beginning to make the links between where they see themselves as learners – in all 
areas not just the academic, recognising they may be stronger in one area and then 
another in different curriculum areas.  Discussions between teacher and student 
have then looked at how they might transfer this strength to other areas and what 
support they need in order to do this.   
All Fordell students assessed themselves alongside the Graduate Profile and used 
this as a base for the mid year conferencing.  This was shared and in many of the 
conferences constructed together with parents, student and teacher.   

Continue to keep it at the forefront for 
both teaching and for students to monitor 
how they are progressing.  

Gather feedback from community about 
the skill sets under each muscle and the 
add on for each year band.  

Review Fordell School 
Curriculum Documents to 
design a responsive 

The FS Curriculum document was used to guide and support planning of teaching 
and learning programmes.  It has been designed to create opportunities for rich 
curriculum learning. 

Staff are still keen to attend the 
Whanganui Place Based Hikoi to build our 
knowledge around Whanganui history.  
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curriculum that reflects our 
local area history and 
knowledge. 

2 staff members attended the NZ Histories Curriculum workshop led by MOE.  Staff 
found this invaluable and shared this learning back with all staff.  Staff can see the 
links and have already started planning ways of incorporating this into their 
teaching programmes.  

We have had a parent who has shared the contact person information with us for 
our local iwi.  They are looking forward to supporting us.  

We were wanting to make changes to this document so that it has a “place based” 
approach – however due to the rocky start of 2022 (Covid again!) we have not go to 
a place of where we are happy with this.    

This information will then be threaded into 
our Fordell Curriculum document.    

Contact with our local iwi/community to 
further build our knowledge of our local 
Fordell and surrounding areas.  

Camp, day trips, 
community facilities and 
EOTC experiences, 
creating a rich platform for 
student learning. 

Senior classes (Year 5-8)  attended camps in 2022.  Year 5 & 6 went to Makahika 
Camp (Term 4)  and Year 7 & 8 went to Vertical Horizons.  The Junior Hub have run 
“Junior Camp Days”.   

Rich EOTC experiences and activities were undertaken by all students at Fordell 
School Students engaged in hands-on real-world experiences and learning.  
Learning is not always confined to the classroom. A barrier for rural schools is the 
cost of transport.  Over the past year we have seen an increase in bus hireage and 
the hiring of minivans – especially now that we have only one place to use.   

2023 Camp dates and venues to be 
confirmed. 
2023 Tuia Challenge activities have been 
reviewed and dates set.  
All staff continue to review their teaching 
programmes to ensure it is creating a rich 
platform for student learning.  
2023 Budget to include EOTC experiences 
for all students.   

Hands on / Student Led 
Curriculum is developed  - 
this may include play based 
learning, project based 
learning, inquiry learning, 
and is shared through an 
exhibition of the learning 
approach.  

Teachers have an effective Inquiry Learning Model. Looking at student agency – 
students deciding on their direction…  Collaborate to support exciting, challenging 
and meaningful Inquiry programmes.  Teachers sharing ideas, resources, successes 
and challenges.  
Learners have been engaged in rich motivating and engaging inquiry opportunities 
whereby they have also been developing their Learning Muscles. 
This year we also signed up for “House of Science” – which is where we are sent out 
a science kit with everything in it to run amazing rich motivating and engaging 
lessons.  This has been a huge success and excitement for both staff and students.  
As these kits have equipment that schools just can’t afford to purchase.  
Junior Hub have continued to have Discovery Time which is where activities are 
based around the learning muscles and interests of students. 
One room is trialling ‘Chill Time’ to start the day – this is showing effectiveness at 
supporting many students with the start of the day from settling in to getting them 
ready for learning. 
Senior Hub have run many integrated programmes where they have crossed over 
between each other and utilised the strengths of each teacher.  One to mention is 
their Te o Māori programme that have run – with students learning about weaving 
(not just the doing but the story and beliefs), Ki o rahi – traditional Māori game, Ti 
raku – stick games.   
Senior Hub have also continued with their Critical Thinking/Projects time which 
creates opportunities for students to work together to solve problems and 
challenges.   

Continue with using our integrated Inquiry 
Learning approach – using as much 
student interest and culture as we can.   

Learning muscles language continue to be 
part of our everyday language.  

Continue being reflective and looking at 
ways we can be BTB – Better Than Before.  
We want the best for our students – so that 
they are motivated and engaged whilst 
they are learning.  

Continue fostering our 
growing relationships with 
Cluster Schools – providing 
opportunities for teachers 
to collaborate with other 
schools and teachers. 

This year it hasn’t been as active between our cluster schools as previous years – 
this is due to ongoing issues with the pandemic and illness.  Whilst we have had 
teachers from other schools visit us and we have visited some schools it hasn’t been 
as often as we would have liked.   
Collaboration has happened between our rural schools so that our Tuia Challenge 
has gone ahead and again been a great programme for our Year 7&8s students to 
be part of.  Cluster events such as Cross Country, Athletics and Speeches have 
been well attended – with Fordell School performing well in all events.   
A success has been the continuation of our Town Cluster Admin Group that was set 
up.  The office administrators have been meeting once a term – this has been 
valuable for having our office admin to have others to connect with. 
This year The Town Cluster Caretakers group was set up with all our Caretakers 
getting together once a term.  This is in early stages but so far both meetings have 
been valuable for our caretaker in building relationships with others in the same 
position at other schools so that ideas and solutions to problems can be 
shared/solved.  

We would like to see the visiting of other 
schools, admin, and caretaker groups to 
continue.  As mentioned last year it is too 
easy to become entrenched in our world 
and it is important to visit other places to 
see what others are doing.  With other 
schools visiting us it creates an opportunity 
for all staff to be a leader and share their 
learning and success.  

Self-review and active 
reflections is a cornerstone 
of our school – reviewing of 
all documents, procedures, 
teaching/learning 
programmes; including that 
of The Digital Curriculum 
being embedded 

 We have continued with a consistent review process.  When reviewing 
documentation and programmes we are looking at tweaks, changes or stop doings 
that can be made so that we continue to be BTB – Better Than Before. 
The Digital Curriculum is part of all that we do not a standalone.  Staff often share 
new ideas and ways of ensuring this threaded into learning programmes.  
Recognising that this does not mean only the use of devices.  

Continue to review and be reflective in all 
that we do.  Using the feedback to do 
things better. 
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throughout all learning 
programmes. 

Professional Learning in 
Structured Literacy for all 
staff is undertaken 2022. 
Ensure every learner gains 
sound foundation skills. 

 All staff have attended the Structured Literacy Training run by RTLB – this has been 
a series of 9 workshops and some in person coaching for our Lead Teachers, who 
has then feedback to staff.  
Whilst this has been good for all staff to attend together which ensures consistency 
throughout our school, it was felt that we may have been a lot further along and a 
lot of this was revisiting things we were already doing and doing well.  We did learn 
about other resources and online sites that can be used to support this programme. 
All staff have structured literacy running in their literacy programmes. The amount 
of it is tends to depend on needs of students – whole class in Juniors and more 
targeted towards certain students in the Seniors for reading and writing however all 
involved in spelling.  
We sent one staff member to a Structured Literacy Workshop focusing on Senior 
School.  This gave good support to our senior team and how to approach some 
areas.  

Continue with Structured Literacy at 
Fordell School.  Keeping ourselves up to 
date with any new resources and methods 
that continue to come out with this 
approach to literacy.  

Consolidate and review 
teacher practice in literacy 
and mathematics.  Students 
are writing across the 
curriculum and have 
authentic learning context 
for literacy and 
mathematics. 

With attending Structured Literacy and Just in Time Maths this has created a good 
platform for us to review our teaching practise in literacy and numeracy.  This year 
has been a knowledge building year and dabbling in new initiatives especially in 
mathematics.   
Teachers are ensuring that learning is happening across the curriculum and not just 
confined to reading, writing and mathematics times. We can see the success of this 
through the progress students have been making, especially identified target 
students.  

Teachers to continue reflecting on their 
teaching approaches/practises and 
programmes to ensure they are creating 
rich platforms for authentic learning.  

Grow staff knowledge and 
confidence in the use of  Te 
Reo and tikanga Māori into  
everyday life. 

Staff have collectively been working through Māori Te Reo workbooks and sharing 
this learning back with their class.  Often with students and teachers learning 
together – tackling the lessons togethers.   
Teachers are showing more confidence in the use of Te Reo in their classrooms – 
threading it throughout the day and not just a one off lesson.   

Teachers to meaningfully incorporate Te 
Reo and tikanga Māori into everyday life.  
Create more opportunities to normalise 
tikanga – it is seen as this is how we do 
things here.  

Collaborate with industries 
and employers to ensure 
learners have the skills, 
knowledge and pathways 
to succeed in work.  (esp 
for Y7&8 career pathways) 

Within teaching programmes teachers have made learners aware of possibilities for 
them in their future.  The use of the internet has supported further curiosity. 

This is an area that we could further focus 
on for 2023 – especially the bringing of 
outside people into school. 

Strategic Goal 3 – Wellingbeing 
LINKS TO STRATEGIC PLAN AND GOALS 

Fordell School will provide an environment where every learner/ākonga feels safe (physically and 
emotionally), appreciated and included for who they are, including identity, language, culture, and learning 

needs. 
2022 Actions 

SG 2: 
Wellbeing 

Achieved Outcome – 
What did we do? 

End of Year Evaluation - 
Where to Next? 

Teachers will have high 
aspirations and expectations 
for all learners, and support 
these by partnering with their 
whānau and communities to 
design and deliver education 
that responds to their needs 
and sustains their identities, 
language and cultures.  We 
are inclusive. 

With the knowledge gained through PaCT all staff have a consistent understanding of 
what the base expectation for each year level is.  Staff then have high expectations for 
all students to have success and support students with the steps towards this.  Fordell 
School has continued to build partnerships with families and whānau to build steps 
towards realising their aspirations for their children.  This has been done through 
phone calls, in person conversations, conferences, emails and small workshops.  
Numbers to learning workshops offered have been disappointingly low, so the staff 
have thought of different ways to engage our families.  An excellent example of this 
was the Fordell School Family Fun Mathex Evening – where families put in Mathex 
teams to compete but we also used this opportunity to discuss with families about 
how maths is done at Fordell School and offered helpful hints of what they can do at 
home.  The Mathex questions also required them to provide the school with some 
feedback.  Through engaging with our families in this unique way we gather a 
different voice than through the traditional survey method.    

This is an area to continue with in 
2023 as we have seen the benefits of 
engaging with our families in a 
different way.  Engaging with our local 
iwi is an area to continue working 
towards.   

Review, evaluate and update 
the Fordell School PB4L 
statement, Behaviour Matrix 
and all lesson plans.  This 
forms that FS is a safe place 

2022 has seen staff review all PB4L Lesson Plans for each setting. This then led into 
updating our Behaviour/Expectation Matrix.  The PB4L statement was reviewed and 
felt that it still represented what we believe here at Fordell School.    

2023 will see two new staff members 
joining the Fordell Team.  They will 
form part of the “New Comers Club” – 
they will be supported through 
understanding our journey and 
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for learning; free from racism, 
discrimination and bullying. 

beliefs with PB4L and RP.  We will 
continue to ensure we have the right 
systems and strategies set up at FS so 
that are a school free from racism, 
discrimination and bullying.  However, 
if this arises we have processes in 
place.  

Fordell School Values and 
Learning Muscles are part of 
teaching and learning 
programmes – this is reflected 
in planning and evaluations. 

The 4 Values and language is displayed around the school, included in our planning, 
it is part of our everyday language.  Fordell School Values are portable for all 
students, students are able to name and explain the values and how they look in 
different areas/environments and learning.  This learning makes up part of our 
reporting to parents/families.   

This will continue to be part of what 
we do here at FS – language is the 
carrier of our culture. 

Professional learning in the 
area of Wellbeing is valued 
and resourced as necessary 
so that we can trial 
programmes on Growth 
Mindset, Learning Pit, Zones 
of regulation, resilience 
focused programmes in all 
classes. 

Staff have continued to attend professional learning that has been available under 
wellbeing.  This has been through PB4L and Restorative Practices.  Classes have put in 
place growth mindset and learning pit/mountains of learning in to classes.  We have 
yet to secure further Professional Learning around Zones of Regulation as it has not 
been available.  We feel that Mana Potential might be more beneficial.  

Put in an application for professional 
development in Mana Potential.  

Use distributive leadership 
model to provide leadership 
opportunities for all staff. 

Staff are encouraged to lead areas within the school, and are supported when they 
do.  Action plans at the start of the year were established to provide clear actions as 
part of their leadership area, reflecting as the year has progressed.  
Staff will feel empowered to effectively lead an area of the school, developing and 
refining their leadership capabilities and skills. 2022 has seen our Within School Lead 
Teacher lead our “Whānau Engagement” goal by looking at unique and different ways 
to engage with our community.    

Revisit our leadership areas – what 
areas are our focus for 2023? 
Revisit and reflect on action plans for 
2023 – what is it we are wanting to 
achieve?  

Review/evaluate our Cultural 
Responsiveness at Fordell 
School.  How effective are 
we? Is it evident in our 
documentation? 

Cultural Responsiveness has been threaded through our day/programmes – it is not a 
‘stand alone’ area.  Teachers are using their skills to ‘normalise’ our culture.  When 
needed staff have used outside facilitators to enhance programmes. 
Fordell School recognises that it is a school in Aotearoa NZ, all students feel pride of 
who they are and where they come from, especially that of our Maori students. Maori 
have success being Maori.  We are looking at documents with the Te tiriti o Waitangi 
lense.   

This is an area that we continue to 
grow in.  Staff would like to attend a 
local area hikoi to grow our 
knowledge of our area.  We will be 
able to tie “place based learning” into 
our Fordell curriculum – this was 
unable to happen again for 2022. 

Restorative Practice: Revisit 
skills  and programmes on 
building and enhancing 
relationships, repairing 
relationships when the need 
arises eg., circle time, 
empowered students, WARM 
chats, relationship building 
etc. 

RP Leaders attended all workshops and cluster meetings/professional development.  
This learning was brought back to school and shared – ensuring that this kept at the 
forefront of what we do.  We have revisited what we learnt in 2021 and ensured it is 
part of our programmes e.g., circle time, restorative circles, friendships. 

Continue attending workshops that 
are offered and sharing this back with 
staff.  As mentioned above we will 
have two new staff joining the team in 
2022 – ensure they understand what 
this is and how it looks in their 
programmes.  Continue to purchase 
resources to support these 
programmes in our school.   

Takatini Goal:  Whānau Ora – 
engagement.  To create a 
powerful connection and 
relationship between 
students, parents/whānau 
and teachers/school. 

Fordell School pride themselves on building clear relationships with our families and 
community.  Through this goal we have used opportunities to empower our families 
are supporting their children’s learning and wellbeing.  E.g., school events – formal 
and informal.  Communication is an area of strength.  The school Facebook page has 
been a big success for sharing learning, experiences and key messages.   

Looking ahead to 2023 – engaging 
with our local iwi is a goal/direction 
for us to focus on.  

Social and emotional 
development needs of 
learners are recorded (FS 
PB4L programme) and 
programmes are in place for 
students that need support.  
Behaviour modification plans 
are in place for students as 
required.  Learning 
programmes are responsive 
to these needs (Tier 2 PB4L).  
Data is used to make 
informed decisions. 

2022 has seen Fordell School move from using the SWIS platform for monitoring our 
behaviour referrals to our own FS-PB4L platform designed by parent.  This platform 
provides us with valuable information about our values, students, areas of the school 
that may need refocusing on, the functions of behaviour.  From this information 
programmes and next steps are put in place to support students or groups of 
students to modify their behaviour/social and emotional.  Usualy once this is in place 
we see an increase in student focus and learning achievement.  

Continue using this platform to 
monitor our expectations at FS.  With 
new staff coming in 2023 this will be 
part of the “New Comers Club”.   

Upskill new students and 
families so they have a 
thorough understanding of 
Fordell School Expectations 
(using the Behaviour Matrix, 

New students and families to Fordell School have an induction meeting where the 
expectations are explained, that we are a PB4L school (that we put time into teaching, 
praising and rewarding the behaviour we expect) and use Restorative Practises – 
relationships are key to us here.   

Review how effective our induction 
meetings with new families and 
students has been.  What can we do 
better? 
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lesson plans, Graduate 
Profile) – newcomers club. 

Student Leadership is 
developed at all levels, but 
particularly for our senior 
students – Tuia Challenge 
reviewed and changes made. 

Student Leadership has continued to be a focus for all students but in particular our 
Year 7&8 students.  We have House Leaders and Deputy House Leaders.  
Opportunities are provided for these students to grow and refine their skills in the 
ways of running events.  Through the Tuia Challenge this provides opportunities for 
them to be a leader in some of the challenges.    

Continue to develop the leadership 
skills of our students, looking for new 
ways to provide opportunities for this to 
happen.  Gather student voice on how 
effective we have been at this.  

All hazards (physical and 
emotional) are identified and 
recorded in the Hazards Book 
or Communication Minutes.  
Hazards will be identified and 
eliminated around the school. 

A Hazards Book is situated in the office, staff record all hazards.  Communication 
Meetings are once a week where we record additional Hazards (physical and 
emotional) and then how these will be eliminated. 
Fordell School is a physical and socially safe place for all students, families, staff and 
visitors. 

Continue this practise in 2023.  Ensure 
new staff know about the Hazard Book 
and the importance of identifying any 
hazards so these can be eliminated.  

Strategic Goal 3 – Kaitiakitanga 
LINKS TO STRATEGIC PLAN AND GOALS 

Fordell School will be effectively and strategically governed and managed in order to grow achievement, wellbeing 
and environment for the school community.   

Actions from 2021 Annual Plan 
2022 Actions SG 3: 

Kaitiakitanga 
Implementation Expected Outcome End of Year Evaluation 

Continue to review policies 
and procedures to ensure that 
they meet legislative 
requirements and meet the 
needs of staff and students. 

2022 Fordell Policy Schedule will 
be followed. 
Annual Plans and Annual Reports 
submitted by due dates.  
Changes are made as new 
legislative requirements come up. 

All Fordell School Policies and Procedures 
are reviewed on a planned cycle or if the 
need arises to review earlier than 
scheduled. All staff and community have 
clear guidelines on how Fordell School 
operates.  

Policies have been reviewed as per the 
policy schedule.  Some policies the 
Board have felt could be shifted into a 
three yearly cycle for review. There has 
been some new policies added during 
2022 to match change in requirements 
or legalisation. 

Board of Trustees to engage in 
vigorous internal evaluation.  

Using the ERO documents  
internally evaluate how we are 
doing things, looking at ways we 
can be BTB (Better than Before).  
Using the Board question cards at  
meetings to further develop and 
grow the understanding of roles 
and scenarios.   
Board attending PD to continue to 
develop our knowledge around 
what is required.  This PD also 
builds relationships with Boards 
from other local schools. 

Fordell School Board are ensuring Fordell 
School has high quality education and 
learning that focuses on learning outcomes, 
student engagement and participation, 
family and community engagement, and 
resourcing.  The Board are confident in their 
role as governing Fordell School.  
Connections/relationships are formed with 
Boards from other local schools.  

The Board continues to review and 
evaluate how things are tracking and 
ways to continue to further improve.   

Data is used to inform future 
planning and reporting to all 
stake holders. 

Assessment schedule and 
reporting is reviewed at the start of 
each year. Data is fully analysed 
identifying student learning and 
wellbeing, next steps and then 
used to plan future teaching and 
learning programmes.  Student 
progress and achievement, and 
wellbeing is reported to the Board, 
students, families/community  and 
MOE as required.  

Teachers have a clear understanding of all 
student learning from using the right tools 
to gather information.  Rich curriculum and 
targeted programmes are designed and 
created around using identified needs/next 
steps.  Board and community have 
knowledge of our school wide student 
progress and achievement and targets.    

Student achievement in reading writing 
and maths reported to BoT at the end of 
Term 1 and Term 4 (this meeting).   
Termly reports on progress around our 
target students.  This kept these 
students at the forefront and we were 
able to identify what was working and 
where we needed further investigation 
or help to support these learners.   

Rich curriculum programmes were 
designed around identified student 
learning and next steps.  

Reporting to our community occurred 
each term with two interviews and two 
written reports.  The written report 
format continues to be reviewed and 
revised to match our current 
environment.  The Mid-Year 
Conferencing includes home and 
school working together to support a 
student in achieving their goals. 
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Continue to provide funding 
for staff and resource the 
school appropriately – 2022 
budget. 

Planned budgeted expenditure for 
teachers to ensure they can 
provide Rich Curriculum learning 
and Wellbeing for Fordell 
Students. Budget is aligned to 
Fordell Schools Strategic Goals 
and annual plan.  

Teachers have the required resourcing to 
enable them to engage students in a rich 
curriculum  and wellbeing – student 
achievement will be lifted, student and staff 
wellbeing is paramount. Fordell School is 
able to achieve its targets and Strategic 
Goals.  

The needs of students and the school 
are taken into account when the 2022 
budget was set.  This was reviewed mid-
year with adjustments made where 
needed.   During 2022 we increased the 
Teacher Aide budget to support the 
increase of 5 year olds we had this year.  
This has greatly supported their start at 
school.   

Set and plan targets for the 
success of all Fordell School 
students. Termly monitoring 
of these targets is in place. 

Board, Principal and staff look at 
school-wide data to investigate 
patterns and trends, highlighting 
progress and areas to focus/target 
so that all learners make progress.  
Reporting on these targets 
happens throughout the year.  

Fordell School sets explicit and appropriate 
targets that promote student wellbeing and 
achievement.  

Monitoring of our targets has continued 
throughout 2022.  Targets for 2023 are 
to still be set.  Looking at our current 
data we may consider continuing with 
the same targets but setting a more 
definite amount/percentage to progress 
– therefore we can measure against this
progress. 
This data has supported the Board and 
staff in making informed decisions 
regarding PD. 

Ensure that student 
achievement and wellbeing 
through effective 
governance is the major 
focus of the Board. 

Ensure student achievement data 
and progress against targets and 
goals is monitored through 
Principal Report and review 
process.  
Board are committed to attending 
professional development 
workshops and webinars. 

Fordell School Board  is making informed 
decisions from data and knowledge gained 
from PD to govern Fordell School. 

Grow leadership legacy of 
key personnel, including 
staff, Board, students and 
committees. 

Board, staff  and the Fundraising 
committee  (where appropriate) 
members attend/participate in 
Professional Development that 
supports them being effective 
leaders that govern, manage and 
support Fordell School in their 
roles.  

Fordell School is growing it’s people to be 
the best they can be which then supports 
the growth of our school and students.  

Staff are supported to grow and 
develop their leadership skills.  One 
staff member has been part of Takatini 
and the professional development in 
leadership that comes with this.  One 
staff member has attended Middle 
Management Workshops growing and 
developing their leadership skills in 
guiding and growing others.   
Board member PD is shared with board.  
2022 saw opportunities to do this PD 
online which seemed to fit in better with 
members.  We will continue to share 
and support Board members in 
attending and sharing back all learning 
that is offered.  
Continue with this in 2023 – looking for 
further opportunities to grow the 
Fordell Team – staff, students, board 
and committees.  

Office Admin, Groundsman 
and Teacher Aide roles and 
hours to be reviewed and 
budgeted for accordingly. 

Principal to plan and present 
staffing to Board, this planning is 
aligned with Fordell School targets 
and goals for 2022. 

Quality staff are retained and the hours of 
work support Fordell School programmes 
and environment. 

This was reviewed mid year.  Extra hours 
are used when they are needed.  Our 
support staff are a great asset to Fordell 
School and their hours make a 
difference to student learning and 
wellbeing, and the upkeep of our 
school environment ensuring it is safe 
and welcoming to everyone.  

Evaluate and review the 
Fordell School Vision. 

Begin surveying our community 
about what they aspire for their 
students, what is the Fordell 
flavour?  Using this information 
formulate vision statements that 
can be ‘tasted’.  

Fordell School has a vision that clearly leads 
and tells what we aspire for all our students.  
This is then reflected through all our 
supporting documentation.   

The Board and staff have been part of 
the Fordell vision review.  This is still 
ongoing, with a final new vision to be 
formed.  We have an idea of what we 
are wanting to capture but are still 
looking for the right wording.   

Activate the succession plan 
for new trustees with this 
being a Board Election year. 

Induction pack for new trustees in 
promotion of the role of a trustee 
through personal voice of current 
elected trustees. Investigate and 
encourage the community to join 
the Board, inviting some to sit in 
on meetings.   An election officer 
to be appointed. 
Election time line: 
Election process starts: Tuesday 14 
June , Election take place: 5-23 
September. 

All candidates and board members have 
clear guidelines around their role and what 
it includes. 
The school community is well informed 
about the role of a board member.  We 
have people putting themselves forward as 
candidates.  

The outgoing board were fundamental 
in sharing and inviting new people to be 
part of the Fordell Board.  Inductions 
have taken place for new board 
members and an introduction to what 
their role is on the board – governing 
Fordell School.  
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Investigate and create a 5 
Year Property Plan as we are 
heading into our 2nd 5 years 
of our 10 Year Property Plan 

The Board and Principal will work 
with the Property MOE Advisor to 
plan what needs attending to and 
what we can further 
update/improve within our given 
budget.  This will be supported by 
Education Services Property.  

Fordell School has a plan for the 2nd Year 
Property Plan that matches the needs of the 
school, students and staff. 

We have just started our 10 Year 
Property Plan reviw and update.  We are 
awaiting outcomes of our property 
checks to see if there any areas that 
need urgent attention before we put 
forward ideas that we have.  This will 
continue into 2023.  

Review Cyclical Maintenance 
Plan for Fordell School, and 
implement any projects that 
are due to be 
updated/replaced/repaired. 

BoT and Principal will review the 
Cyclical Maintenance Plan for 
Fordell School and implement 
projects that are due e.g., 
painting and flooring. Update 
our Cyclical Maintenance plan 
through Ed Services.  

Fordell School is an attractive and well 
maintained, safe environment. 

This is ongoing.  Throughout 2022 we 
have updated areas and maintained 
things as planned or needed.  We have 
reroofed Room 4, removed unsafe areas  

Oher Actions that fall under this Strategic Goal: 
• Fordell School Charter reviewed and implemented under the 2023-2025.
• Targets set and evaluated throughout the year – looking at combining reading and writing to being under a

“literacy” target.
• Fordell School Budget set for 2023, reviewed mid-year with adjustments made.
• Student achievement has been shared with the Board of Trustees and other stake holders in reading,

writing and maths.
• Targets reported to the Board with particular attention towards progress.
• Policies and procedures have been reviewed and evaluated this year as part of the schedule.
• Operational and Procedures Handbook updated at the start of the year and updates made as needed.
• Emergency Management Plans and Procedures updated at the start of the year and as needed throughout

the year.
• Fordell School’s Crisis and Traumatic Incident Procedures
• Fordell School’s Assessment Schedule
• Fordell School information sent out to new families
• Reporting formats evaluated and updated using feedback from parents/families
• 10Year Property Plan started

Next Steps/Actions for 2023 
• Fordell School Board of Trustees to continue attending professional development to grow themselves as

efficient and effective school trustees.
• Continue evaluating and reviewing policies and procedures as per Board Plan, as we review looking at

these through the lens of Te Tiriti o Waitangi.
• Continue resourcing Fordell School to maintain the quality education and expectations that fall under our

Rich Curriculum.
• Continue growing and planning for our engagement with local whanau and iwi.
• 10 Year Property Plan to be completed.
• Continue to ensure all stake holders are informed and up to date with progress on our goals and targets.
• 2023 targets to be set/confirmed.
• 2023 Fordell School Budget
• 2023 Fordell School Staffing
• 2023–2025 Fordell School Charter
• 2022 Statement of Variance Reporting
• 2022 KiwiSport Self Review
• 2022 Annual Report

STATEMENT OF VARIANCE AND ANNUAL REPORTING PREPARED BY: 
Yvette Moorhouse 
Principal 
Fordell School 




